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ABSTRACT:

The paper deals with the pragmatic need of linkimgory and practice in the learning process,
focusing on vocational education in economics amde@reneurship education. In connection with
selected alternative economic theories is shown rikeessity of praxeological educational
background and practical work experience in teaghprocess in entrepreneurship education.
Results are based on the research, which was dotieiframework of prepared dissertation thesis
on the theme of entrepreneurship education fromptrepectives of theory and the perspective of
vocational school teachers of economics subjectse Tesults focus on the concept of
entrepreneurship education preferred by teacherghef economical subjects at the secondary
schools specialised in economics. The main ainhefésearch was to check, to what degree are
the theoretical bases of the education of the enérgeurship fulfilled in the reality of a secondary
school specialised in economics. The results shmav ih the case of preferred aims of the
respondents of our examination we could talk altbetcombination of creation of knowledge and
preparation for the profession. It is confirmed tthlae teachers rely significantly on a prescribed
list of educational topics, but at the same time tbsults clearly show that the respondents think
about their subject and formative aspect of thiasses through using of cross-sectional topic.
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1 DECISION MAKING UNDER UNCERTAINTY AND RISK

The postulate of uncertainty as an integral paiwof(not only) economic life, as was formulated
by John Maynard Keynes more than seventy yeargkgymes, 1936), and rejection of prognostic
pride of economics of the mainstream is now, invila&e of economic crisis, viewed as a necessary
condition for understanding human behaviour.
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Uncertainty in the ontic sense of a Post-Keynesigulanation is viewed as an inherent feature of

the world, which does not prescribe, what will happbut what can happen (Shackle, 1969). This
uncertainty comes from human action, which is iersible and changes circumstances and
conditions so that they cannot be repeated in ltiselate meaning of the word. The human ability
to make decisions and to influence not only surdimg conditions, but also the human, however,
does not correspond to the image of mechanicaliledion, as is favourably used in economics, as
a mathematically-allocated sciefice

A decision is in this sense a creative act thelregwhich is not defined by natural necessityt bu
is in its own way aself-destructive experimefBhackle, 1969; Svoboda, 2002). This means that
every piece of knowledge we obtain causes qualgatthange inside of us. This approach
corresponds to the basis of the conceptions ofeglaral rationality or theory of limited rationality
and critics of neoclassical econonficgreate many implications (not only) for professib
economics education.

The flow of Post-Keynesianism does not forget it that human knowledge is fallible in that it is
a social product, reminding us of how (not onlyremmic) subjects view uncertainty; it is given not
only by personal values, cultural and social patiebut also by (not only economics) theories
influencing them (Svoboda, 2002). That involves sfiems of theoreticatonceptsand their
influence on thinking and acting.

We will limit ourselves, in this article, on thertgideration of the character kfiowledgewhich is
based on a realisation of the changing of the autdrinner worlds, and the way it accepted.

1. 1 Second age of moder nity

The acceptance of uncertainty comes together witteses of the second age of modernity (Beck,
2004, 2006; Keller, 2007), or late modernity (Gidsgle2003; Chisholm, 2008; Navratil, 2009). The
impeachment of a scientific way of knowing and Wadidity of theories which we wrote about in
relation with Post-Keynesianism comes through theas sciences. Searching for one objective
truth is subsidized by a sensitive and criticalleation of rival explanations (Navratil, 2009). The
important consequences of late modernity are cdacep personal and theoretical reflexivity
(Beck, 2004, Giddens, 2003; Lynch, 2000; Navr&D09). Reflexivity in the meaning of the
deconstruction of objective knowledge, revaluating way of thinking about things, especially in
connection to critical theoretical reflection anige treflexive (my)self(Giddens, 1991) is an
important impulse for our debate.

The presensociety of knowledger society of understanding, that is society witthegisive role of
human capital and the externalisation of creativefions, is characterised by the growing pressure
of demands on high and constantly innovative kndgde the need for creating unique
technologies, products and systems, reflectivelydenknowledge and other features from the

! Post Keynesian economics is one of approacheshwhpresentatives complement and reinterpret Ksgneheory.
It attempts to supplement Keynesian theory of ¢ffecdemand, not only with imperfectly working mat&, but also
with alternative theories of dividing, value and meg, which could allow to form from Keynesian the@dequate
alternative to neoclassical economics.

2 For example, Tomas Sedék (2009) points out the problems of present ecac®stience, which is excessive shift
to mathematisation of economics theory.

® These are post-classical approaches, which affgomentation routine of paradigmmo oeconomicu$ilavasek,
1999).
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collateral phenomenon of present society, for whigre is in many studies and analyses the term
era of symbolic analytiéoined by American economist and sociologist RbBeich (1995).

The authors from the Institute for Research andeldg@ment of Education Institute of the Faculty
of Education of Charles Universit)Cérny & Greger, 2007) warn about growing demand for
knowledge workerand about a gradual change of professional streicod job market that is in
need of higher qualification and with this relategher participation on formal and informal
education. The reflections of this demand are #pemlual changes in social stratificafichat is
also the danger of disconnection of elite of sqoétknowledge from the rest of the population.

Generally speaking we can say that the economisttanges in recent years have to be reflected
in the processes of drafting of curriculynif we take into the account that the curricullsmbt
understood as a changeless construct, but as anttypeocess, which evolves and changes and is
influenced by different types of situations (Berbfares & Jezek, 2007).

On the other hand, the revision of demands putheneducation for the society of knowledge
cannot lead only to escalation of new and new gmcto a non-conceptual matching of content of
education to the most actual economic-social sanat

All efforts for a progressive curriculum, so calledrriculum of future(Cerny & Greger, 2007),
cannot be realized without a balanced approachdmatwhe will to react on the actual needs of the
society, the job market and awarenessaothropological dimension of educatiowhich deals
especially with cultivation of a personality of aung person, enriching his or her inner
experiences, be it from the understanding, or fitke experiencing of the subject matter, or
interpersonal relations, which the school and dhiscation offer. Here belong the creation of a basic
value orientation, the knowledge of one’s placé¢hm system, the knowledge of relation of one to
another. How a person decides, which of theseenflas lead him or her through life, what plans
does one have and where does one head (Skalkava),. 20

With a reference to the period of the late modgr@ihd its changeability, we cannot omit
tendencies to wipe borders between education amkl. Whe approach based on the competencies
is often connected to the job market, employabgitg to the ability of a person to actively and
without problems deal with complex, quickly chargytasks$ (Janik 2005; Janik et al., 2010; Janik
& Slavik, 2011). Factual knowledge and routine Iskdre becoming less and less sufficient and
adequate skill set of a person (Chisholm, 2008)w Ngpics are put into the curriculum of the
present school and there are new demands. Solufomblems, the analytical critical thinking,
the reflexive way of creation of knowledge, theligpbf self-directing and other requirestkills for

* The symbolic analyst (sometimes not exactly idieuti with known expression from Peter Drucker ,knedge
worker") is in a concept of Reich and following hois ideal representative of society of knowledfige symbolic
analyst is highly professionalised, competent, ghubally mobile. Among key skills of symbolic anatg belong
ability of abstraction (work with models, formulas)d analogies), system thinking (connection oésdtom different
areas), and ability to experiment and learn onbthee of experience (reflectively formed knowledgegativity and
teamwork.

® We speak about a social analogical stratificatiith division of the job market into three segmemibere upper 20%
is formed by highly professionalised people, ondpeosite lower 20% are unemployed people, not @bfevise and
complement their knowledge. Broadest segment co®@f% of able to work persons, who are, howevery ver
vulnerable to quick changes of qualification (faampleCerny, Greger, 2007)

® The curriculum is understood here in a broademinggof this term. As an content of all experienstijch students
get at school and from activities connected to stlits planning and evaluation @ha, Walterova, Mares, 2008).
"The goal of the article is not to be concerned belepthe critical discussion about the term - keynpetencies. The
use of this term has its source mainly in the cphoécompetency, how it is suggested by JanikidkaKnecht (
Janik and collective 2010)
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new job$ return attention to the formative task of eduga@md the interdisciplinarity not only in
the sense of the connection of knowledge from aiffe subjects, but also in the meaning of the
connection of education in an area of taught subj@dth the learning in other contexts (for
example at workplace), leading to a desired innegatconfiguration of knowledge.

1.2 Professional knowledge: knowledge on the edge of learning and work

If we shift the attention to the area of profesaiceducatiof} in relation with succinctly formulated
professional profiles of graduat&scompetency approach is offered (in the meaningetting the
qualification for a certain activity) as completeigitural. Is it really so and is it enough? Chighol
(2008) in the relation with displays of late modgriwarns that present society works in a larger
scale without any borders and limitations. This nsethat personal, social and professional paths
are more and more differentiated and individualiZzdd shows as an example the hierarchy of
educational motives, needs and preferences:

Individuals are not divided into separated draweith signs “general education” and “specialised
education”. In the real life these categories @ayedne another and this pragmatic interconnection
is evident in everyday use of knowledge and comrmpéts (Chisholm in Novotny Eds., 2008, page.
63, translated from Czech by author 2014)

Obtaining of specialisation in the meaning of geftia qualification for job, supported by the
inductive construction of knowledgg@lanik, 2005), at best in an active experience rattal
action, is viewed as optimal from the point of vielxdemands of dynamic present.

Chrisholm (2008) further expresses persuasion itidividuals who actively learn themselves,
reflexively, decide about what can be understoo#resviedge, which knowledge belongs to one
another and how it can be used. If the learningestlis so self-interpretative and builds primarily
on the reflection of his or her own experience, wwtedation to the practical knowledge, is the
knowledge gained by science and reseatch

The basis for the consideration about the charaxftéhis relation is an example of training for
enterprise in specialised education of economics.

2 QUESTIONS ABOUT THE EDUCATION OF ENTREPRENEURSHIP AND
ENTERPRISE

In accordance with a competency approach, we cooress& with prescriptive demand in
specialised economics education, but we also tiealily see the need of development of
competency for initiative and enterprise skills.

A common denominator in terms of enterprise compstedevelopment of spirit of enterprise, a
competency for enterprise, a sense for initiatine anterprise (which cannot be seen as pure

8 New Skills for New Jobs is a common social pdditimitiative of European commission from state€tf. See:
European Commission (2009): New Skills for New Jdbsticipating and matching labour market and skill
Luxembourg: Office for Official Publications of tleuropean Communities.

? Specialised education (vocational education) cmevocational preparation work of non-universyyet. (Pficha,
Mare$& Walterova, 2008)

19 General educational programmes (NUOV, 2007).

™ More about the category of knowledge see In J&MI@5.
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synonynt?), is the acceleration of the human potential tlie $ocial-economic development or in a
more intimate level of personal development, incigdoersonalisation of values and approaches,
such as a sense for initiative, independence, measdifor innovations in personal and social lifd an
at work.

A politically-social context of the concept of tkey competencies and requirements set on the
education in area of competences in European Uatothe same time pugnterpriseinto the
position of main categories of school education.

The hallmark of actuality is given by the possillends of evolution of education and work
towards actuality of requirement of cultivationesfterprise through the education and the training,
in a larger context of social changes, as theyegsented by all kinds of prognoses and scripts for
the future with the forecast of higher work fludioa, mobility, a need of self-employment,
creativity, critical thinking etc.

The guestion how we should approach the problenaditgupport of the enterprise in the training
and educational process comes after the questignwelshould concentrate on the enterprise. The
teachers are the main agents in the reality of sl process — they change approach towards
new topics in education and provide needed compieten

According to Gibb (2007), acceptance of an appaterand modern concept of development of
enterprise and education of entrepreneurship re®dsg others:

- a larger integration of knowledge (in scheme ofocadional institution, among different
branches, among art sections and science, amanhgndaoexplicit knowledge);

- a larger interdisciplinarity of education;

- more opportunities for experience learning;

- a larger area for validation of explicit knowledgepractice (more time for reflection and
learning of activities themselves);

- larger balance in emphasis what is taught andhow it is taught;

- an innovation in evaluation of programmes and atitagons;

- changes in some basics of philosophy of education.

2.1 Content of education of entrepreneur ship

Johannisson (1991, according to Fayolle, Gailly @&sas-Clerc, 2006) distinguishes five levels of
content of development of entrepreneurial behavikomow-why (approaches, values, motivations),
know-how (skills), know-who (short and long terntsd skills), know-when (intuition) and know-
what (knowledge). Johannisson (ibid) warns thadliti@nal education of enterprise contains too
much mostly declarative knowledge about partialcpsses during setting up of a business and
running of a company, and that most programmescoh@mic education, which concentrate on
enterprise are unilaterally aimed (Gibb 2007, Kijri2p02). But content of such education of
enterprise does not correspond to activities, weittiepreneurs do after starting of their business
in reality (Gibb, 2007; Malach, 2008) and it doest reflect alternative theories of economics,
which are close to the realistic enterprise proees®ncept of procedural rationality and which in

2 The English terminology, which works with therteof entrepreneurship education (common in Europearicular
documents), usually does not differentiate betwiberterms training and education, it is not onlgw@iteaching
entrepreneurship, but also about entrepreneurigdabn (meant as education for a job — educatigheofuture
entrepreneur), and also about the training forrpnise (cultivation and development of certain siiequality —
entrepreneurship).
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opposite of theory of the mainstream does not atisfrom imperfections in process of economic
decision making and takes into accoanframingof the process.

It is possible to state that the education of gm&eeurship is not often accepted in broader cdncep
as a development of behaviour of enterprise ang doetake into the account the fact that it can
come to an enterprise acting in all kinds of enwinents that the enterprising behaviour is framed
by a context of surrounding world, personal queditand motivation.

A theoretical answer for this imperfection in tiag for enterprising can be concept of
effectuation®, which in the present represents an influentiapragch to research, how
entrepreneurs act, think and what do they do. Naints of this theory can be summed up like this
(Sarasvathy, 2008):

Experienced entrepreneurs:

- base on the knowledge who they are, what they oaand who do they know;

- immediately act and enter interactions with othespe;

- concentrate on what they can do, without large wsmbout what they should do;

- share some of the interactions and acting, give lamy commitments, which they can
contribute to a given purpose;

- know that each commitment leads to new instrumamtsnew goals;

- gradually gather sources that lead to clarifyingiofis, decreasing of possibilities of change
and creation of network of interested people;

- make goals and network gradually come closer taegethto new market and new
companies.

This approach convenes with the theses of procedatranality: an individual is constantly forced
to confront his conceptions; equipment of percep@nd behavioural habits and to evaluate his
possibilities with a changing reality and at thensaime is equipped with the ability of adaptation
and learning. Personal flexibility, awareness skerurity and instability define to a certain rdte t
quality of one’s life. At the same time with regard the environment of a fundamental insecurity,
a person is never able to objectively maximize berss it is presumed by neoclassical economics.
In the end, defining are not our goals, but ouioast

An example of a procedural rationality in an ecoiwa thinking, not to say a concept of
effectuation represented by research activitieSatfiety for Effectual Action, introduces suitable
theoretical bases for an effective training foreeptise. Normatively oriented images, classic
managing economics (especially in a relation toc@ss of enterprise) cannot reflect reality; it
abstracts from a changeable base of a relatiomnohdividual self and the environment. The
concept of dynamically influencing forces, as ithiought up for example by Saravathy (2005,
2008), takes advantage from the reflection of eepee, it hapraxeologicalcharacter.

The main agents of changes during education inoagpr to new topics in education and

intercession of needed competences are the teachers

An emphasis on ability of synthesis of notes, oscavering, implementation of students into

practical activities, orientation on creation ofwnédeas, opening of original views, which is

essential for support of enterprise thinking antegrise abilities goes hand in hand with an basic
functional choice of the content of education goasd in hand the

13 Author of the concept of effectuation is profesSaras D.Sarasvathy, who under the influence dbéteSimon and
his theory of procedural rationality (bounded ra#lity) and researches among expert entreprensupports concept
of enterprise as a dynamic and highly interactiraeess.

Research platform for development of concept adatfation is Society for Effectual Action.
http://www.effectuation.org/

10
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A defining and necessary factor of enterprise eiimtaand training is also a stimulating
environment, sharing of experiences and suitaldadtic tools, among which can be labelled as
most effective those, which support learning “tlglodife and experience”, this means through
practice (coaching, mentoring and facilitationjmstiation, experiments, creative problem solving,
discussions, role playing and last but not led#acton of models and outer world.

Kralova (2007) defines the areas of desirable chaimg secondary education of specialised
economics as follows:

- a setting of general knowledge basics;

- an adjustment of specialised content to evolutiomew technologies;

- organisation of work.

Based on these demands, the attention of the tesaabfe specialised economics subjects
concentrates especially on the area of organisatiomork in education (VSE, 2007). Support of

creative force of an individual, one’s self-refiect and an interaction with environment, emerges
especially during considerations about suitableactidal techniques, teaching methods and
organisational forms of teaching. There is a rigkparposelessness in the creation of these
innovative educational processes without the liokitte theory and the consequences with the
content of education.

If we look under cover of activities and processegpresent most known and spread projects
supporting enterprise in education (student comgzarictional companies, Simgames, business
games and so off)we get the common denominator: learning throughukition in the safe
scheme of a fictional world how to react to chajjes of the real world. In newly tried roles (work
relegation, work duties and responsibility) studekéep their own personal characteristics and
enter the process of decision making in model 8dng, problem solving and at the same time they
realise their personal and social awareness.

We are getting beyond the borders of “simple” iatéive game, which models professional or life
situations, which is understood as an opportumtyry one’s abilities in an area, where he or she
does not risk anything (Petty, 2008). In contexthef cognitive behavioural theory it is especially
about the development of ability to know, and howtganize what we know according to certain
aspects, to distinguish mutual connections, tocgraie, detect mistakes in own cognitive process
and to know how to dispose them by the use of ¢fiexive approach; that means a way to a new
style of thinking and behaving.

The core of efficiency of simulation games or rplaying in the meaning of a certain complex
learning activity, where students in many roles getknow a simplified model of reality

(Pasch,1998) is not based “only” on getting newlskbut also on the facilitation of the inner
process of change. The modelling and rehearsingolels and skills goes together with the
realisation of functional and not functional belwawi approaches and further self-reflection.

The teacher in such education does not fill onby tble of a specialist (theoretical knowledge of
topic, but also field didactics), but he also fille role of a reflective practician (reflexion @in
experience, naming of process and a concept knge&)eaihd also a role of a sensitive facilitator
(accessing and providing of desired values antLidds).

3 TEACHER OF VOCATIONAL ECONOMICAL SUBJECTSIN CHANGESOF ROLES

14 Detailed information at: www.simgame.org, www.numfindex.php?page=cefif, www.jacr.cz,
www.businessgames.cz

11
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,In the present situation majority of teachers md gone through a specialised training for
teaching of entrepreneurship. They may not redlse correct approach to the education. The
teachers should better understand the entreprdng@wducation and its aims, methods and content.
It is necessary to provide more specialised préjparaseminars and workshops and spread
understanding of different ways and methods fompsupof entrepreneurial thinking.” (European
Comission, 2009, page 24, translated from Czech)

The knowledge of field, the skills and the expetenof teachers are, of course, the pillar on which
it is possible to build a meaningful construct of entrepreneurial education. It is necessary to
emphasize the premise that “the entrepreneuriataotun should not be changed with general
business, or commercial studies, because its ni@insato support creativity, innovation and self-
employed people for consideration about needed oaergds of teaching and training for enterprise
and entrepreneurship” (European Comission, 20@8stated from Czech).

This premise corresponds with the statement of Agaerphilosopher and founder of modern
management, Peter Drucker that from the point @wof the job market, the preparatory education
on universities has to prepare students much nworalif life employment than for a particular job

(Drucker, 2004).

Besides knowledge “about entrepreneurship” it isessary to emphasize not only the connection
of theoretical notes with practical skills, butalheir practical “validation”, testing in realitpr
experimenting.

Specific, supporting, didactical tools createdtfoe support of the education of entrepreneurship, o
the training for the enterprise, cannot fill thpurpose by themselves and lead to the given goals
without a good guide and a facilitator of proce$dearning. The teacher is in the position of
organiser, motivational agent, and supplier of bz, be it in the demanding process of leading of
fictional company, or “only” in analysis of caseidy. This means that teacher suggests and leads
more, than just gives orders. He learns togeth#r thie students, he works as a diagnostician, helps
to solve discords and hardships, which can amspiies and guarantees safe environment.

The success of a supportive process depends noborthe whole set of communicational skills,

such as active listening, ability to negotiate amork in teams etc., but it also depends on a
sensitive bonding of oneself with the group, insavareness of ones integrity, an ability to become
a mirror of collective work and an ability shardlective experience of learning.

A very fragile balance should be kept by the teaeth®o in the question of goal, which should be
reached by the group work. The facilitator shouddw and monitor his goal, and at the same time
respect possible borders and limits, or on theroliaad talents of members of his group. This
means not only the teacher’'s own self-reflectiant, dlso knowledge of abilities, imaginations and

aspirations of those who he leads — only this i liois possible to choose a forceful way of

leading and to harmonize the creativity of all ilweal.

It is not possible to presume that each teaches@mt and future) is equipped with the ideal amount
of intuition, emotional intelligence and belief whi makes the process of facilitation natural for
him. Usually a part of this process is a certairoamt of inner or outer resistance. Anti-resistant
strategies then unwind in intentions of successiulpractical intelligence theories and their
characteristics: an ability to learn from experignopenness to change, interpersonal skills and
more and more required ability of self-reflectiordaeflection of practical (Lazarov4, 2005).

The term reflexivity in pedagogical practice emarffem its broad semantic field especially in the
meaning of looking back and evaluation of actingoking back should be implemented into the

12
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future actions. So the required reflection will @& only a reproduction, but will be somehow an
epoche, over stepping everyday reality is needesl ,necessary to open to the reflection connected
to the ability of realising of contexts and theatelity of reflected knowledge, its dependence on
perspective of the person involved, which is creéaby a volume of knowledge and personal
components, components of values, or approach.

In balance with the theory of constructivism it d@noted that there is not reality “by itself” thia
does not make sense to speak about it, withoughbaivare of an constitutive process, which is
based on the mutual acting between knowing and know

The teacher in the position of the reflective ptawter (Janik & Slavik, 2011) and the facilitator

the process of the training for the enterprise khoealise himself that even public discursus about
the entrepreneurship (or the enterprise) is notdgmneous and there are many statements said
from different positions, with different motivesubing the analysis of the discursus it is necessary
to respect its diversification and to respect cxistén which are said partial opinions. The teacher
can be the creator of own coherent argumentatidighns an integrating element of process of
teaching (learning) only based on such sensitafégative acting.

The theory helped us to map the concepts of emnepirship and the theoretical approaches
towards the development of the entrepreneurship helded us to identify three topical areas,
which form a complementary whole of the educatiérthe entrepreneurship, and which can be
related to the theory of an accented holistic vadwthe entrepreneurship based on three pillars: the
personality of the entrepreneur — the social cdraéthe entrepreneurship — the entrepreneurship as
the process of the growth. We monitored three rtapical areas (personal, social and work), in the
scheme of the education of the entrepreneurshighw related to a theoretical basis.

The teacher and the teacher’s thinking about the@agegical reality and its intentionality,
directivity are the key conditions for an efficieedlucation of the entrepreneurship. The effective
education of the entrepreneurship consists alswjeagointed out, of important determinants, such
as the context of the culture of the school, thenroaoinity and outer environment, where the
theoretical notes brought a request for a guidaficee education of the entrepreneurship through
enterprise, be it real or just practice and thaiestjfor a tight connection to the real world of th
enterprise.

The main aim of our research was to check, to \hgtee are the theoretical bases of the education
of the entrepreneurship fulfilled in the reality afsecondary school specialised in economics. The
chosen basic perspective for the checking was thet pf view of the teachers of economical
subjects and their concept of the aim of the edomcalhe main research question focused on the
concept of the aim of the education of the entmegueship by the teachers of the economical
subjects at the secondary school specialised incsgiTs.

Partial questions were connected to the main relseguestion. These questions were related to
other chosen determinants of the education of titeegreneurship which are identified in the
theoretical part of the thesis. In the relatiorthte fact that the respondents inclined more taathe
category of knowledge, we can see them generally tiype of a person who concentrates on the
education and training. These persons concentratde educational questions more in general,
than on the level of the individual student and therson relies on the knowledge of the field.

334 respondents of online questionnaire in ourarese— the teachers as the whole, significantly
inclined to the choice of the educational aimshi@ area of the knowledge and in the topic area of
work and employment. The results show clearly thathe case of the preferred aims of the
respondents of our examination, we could talk akiet combination of the creation of the
knowledge and the preparation for the professiois. donfirmed that the teachers rely significantly
on a prescribed list of educational topics in tbleosl curriculum, but at the same time the results

13
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clearly show that the respondents majorly applyogaszsectional topics in their classes. This means
that they also think about their above subject &manative aspect of their classes, what
corresponds with the holistic trends of entrepresi@p education.

4 CONCLUSION

The late modernism is with its perception of a peras a social being with limited rationality,
moving in a world of uncertainty, finds its reflest in social sciences including economics. The
originality of individual life paths, project of flective me and an essential relation of the sdidl
creates a scheme for consideration, what declargtrocedural knowledge, and what attitudes and
experiences should be goals in the education aiased economical subjects.

An agreement is in a harmony with a competency modereparation for a certain personal
alertness, preparation for performance, a decrgadispace between learning and practical reality.
In the connection to the training for the entempribere are possible some specific didactic tools
based especially on the simulation of real acgsitin the enterprise. The real learning through
practice requires, besides providing opportunityacting, also providing of opportunities for self-
reflection and for reflection of a theory.

If practice should lead to restructuring of theateical knowledge and its relation to own skills,
abilities and approaches, as to the environmenb#met outer subjects, in a way it is demanded by
the modern conceptions of the education of therpnise and the training for the enterprise, it is
necessary to count with a support of the reflepirecess behind theory and practice.

This support can be provided in the educationatgss by the teacher with facilitation equipment,
who admits that fundamental insecurity influencesisive processes not only in the process of the
enterprise, who admits the plurality of individumhd social bases and the need to reflectively
consider how to connect theoretical contents witltiical action.
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